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Abstract

Previous studies have reported fewer social biases in bilinguals compared to monolinguals.
However, it is unclear whether the expression of social biases varies across the bilingualism
spectrum. This article investigates the connections between different dimensions of bilingual
experience and the expression of explicit bias. We analyzed the responses of 389 bilinguals to a
battery of questionnaires on bilingual and multicultural experiences, explicit bias, internal and
external motivation to respond without prejudice and executive control. The results show that
more diverse language-use and language-learning experiences were associated with lower
explicit bias among bilinguals who had lower internal motivation to respond without prejudice
(i.e., motivation driven by personal values). This study presents novel evidence on the relation-
ships between bilingual experiences and the expression of social biases.

Introduction

Social biases are beliefs and opinions that people have about members of different groups. They
derive from social categorization, a cognitive process by which we group individuals based on
their supposedly shared characteristics, such as sex, age, ethnicity or religion. Social categoriza-
tion is an adaptative process developed from childhood and which helps us understand the
world’s complexity (e.g., Liberman et al., 2017). The literature considers two types of biases:
explicit and implicit. Explicit biases refer to our conscious attitudes toward members from
different groups, whereas implicit biases refer to attitudes that are more automatically accessed.
The presence of social biases can have negative consequences across many spheres of society,
such as education (e.g., Leslie et al., 2015; McGee, 2020), healthcare (e.g., Marcelin et al., 2019),
work environment (e.g., Harris et al., 2018; Hoover et al., 2019) or the judiciary system (e.g.,
Hinton et al., 2018). In this study, we explore the connection between different bilingual
experiences and the expression of explicit social biases from an interdisciplinary perspective.

Individual differences in the expression of social biases

In the field of social cognition, there is abundant research on the role of individual differences in
the expression of social biases, with a strong focus on the relevance of motivational, cognitive and
cultural factors. The most well-known sources of motivation associated with differences in bias
expression are internal and external motivation to respond without prejudice. Internal motiv-
ation refers to motivation that is guided by personal beliefs, whereas external motivation refers to
motivation that is guided by external pressures or by social norms (Plant & Devine, 1998). These
two types of motivation are independent of each other, which imply that a person can be
motivated by internal reasons, by external reasons, by a combination of both or by neither of
them (Devine et al., 2002). Previous research has shown that individuals with high internal
motivation generally express fewer race biases, whereas individuals with high externalmotivation
tend to express more race biases (e.g., Amodio et al., 2008; Burns et al., 2017; Devine et al., 2002;
Ito et al., 2015; Plant & Devine, 1998). While the majority of studies have analyzed the
relationships between motivation to respond without prejudice and racism, similar patterns
have been observed with other kinds of biases. For example, higher internal motivation has been
related to lower gender bias (Klonis et al., 2005) and more positive attitudes toward homosexual
men among heterosexual individuals (Lemm, 2006); higher external motivation has also been
linked to higher gender bias (Klonis et al., 2005).

Different combinations of internal and external motivation also have a distinct impact on
social biases. For instance, as observed in the seminal study conducted by Devine and collabor-
ators in 2002, individuals with high internal motivation but with different levels of external
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motivation differed in their implicit bias. More specifically, those
who had high internal but low external motivation exhibited less
implicit bias than those who had high internal and high external
motivation. Following the self-determination theory (e.g., Ryan &
Deci, 2000), Devine et al. (2002) suggested that individuals with
high internal and low external motivation would have their motiv-
ations internalized in the self-concept, and, therefore, would regu-
late their behavior more effectively across settings. Other studies
have suggested that individuals with high internal and high external
motivation experience conflict between their egalitarian intentions
and their automatic biases (Amodio et al., 2008), which results in
greater implicit bias. The combinations of internal and external
motivation also relate to differences in explicit biases. For example,
individuals who are motivated by external and internal reasons
report fewer biases in public and private settings. However, those
who are motivated only by external reasons express significantly
fewer biases in public but not in private (for a review, see, e.g., Butz
& Plant, 2009).

In addition to motivation to respond without prejudice,
researchers have also studied the role of individual differences in
executive control (EC) for the expression of social biases. The
results from these investigations showed that individuals withmore
efficient EC tend to express fewer social biases (e.g., Hoyo et al.,
2019; Ito et al., 2015; Klauer et al., 2010; Payne, 2005). For example,
Ito et al. (2015) found that more efficient domain-general EC was
associated with lower implicit bias, while enhanced shifting-specific
and updating-specific EC abilities were associated with lower expli-
cit bias. Interestingly, their results also showed that EC and motiv-
ation to respond without prejudice could interact. Specifically,
participants with higher external motivation expressedmore impli-
cit bias, but the effect was stronger among those with lower overall
EC abilities. The authors proposed that conforming the behavior to
social expectations requires more cognitive resources and thus
depends more heavily on EC.

Another line of research has focused on the relevance of multi-
cultural experience on social biases. Sparkman et al. (2016) showed
that individuals who reported more frequent multicultural experi-
ences expressed fewer biases, and similar relationships were
observed when multicultural experiences were experimentally
induced. Similarly, across six experiments, Tadmor et al. (2012)
found that exposure to different cultures leads to fewer biases and
discriminatory behaviors. The authors replicated these results in
another study (Tadmor et al., 2018), where they found relationships
between multiculturalism and fewer social biases. Different mech-
anisms have been proposed to explain this association, such as
increased openness to experience (Sparkman et al., 2016); lower
need for closure (i.e., larger tolerance for ambiguity, unpredictabil-
ity and uncertainty, as well as greater open-mindedness; Tadmor
et al., 2012, 2018) or increased availability of mental resources
(Tadmor et al., 2018). Importantly, multiculturalism is a life experi-
ence closely connected to bilingualism (e.g., Grosjean, 2015). None
of these studies, however, attempted to isolate multiculturalism
from the experience of using more than one language.

Relationship between bilingualism and social biases

While the impact of motivation to respond without prejudice, EC
and multicultural experiences has been extensively investigated,
little is known about the role that individual differences in language
experiences play in the expression of social biases. The existing
research has focused on language-related biases, such as accent bias,

or ingroup–outgroup preference, as in a preference for monolin-
gual versus bilingual speakers (e.g., Byers-Heinlein et al., 2017;
DeJesus et al., 2017; Jarůšková & Chládková, 2023; for a meta-
analysis, see Spence et al., 2021). However, the relevance that
language experiences can have for the development and expression
of social biases that are not directly related to linguistic aspects
requires further investigation, particularly because most of the
available evidence comes from research comparing bilinguals and
monolinguals.

One of the pioneer studies was conducted by Singh et al. (2019).
The authors tested a group of infants exposed to one language
(monolingual infants, hereafter) or two languages (bilingual
infants, hereafter) using a gaze-following paradigm where same-
race and different-race actors cued the presence of an event. The
actors could be fully reliable, that is, their gaze always correctly
signaled the presence of an event, or partially reliable, that is, their
gaze did not always correctly signal the presence of an event. All
infants trusted the fully reliable actors, regardless of their race.
However, when the actor was partially reliable, monolingual infants
showed selective trust for same-race actors, whereas bilingual
infants did not show such a preference. In another study, Singh
et al. (2020) tested implicit and explicit race biases in a group of
English–Mandarin bilingual children from Singapore and two
groups of monolinguals (English monolinguals from Singapore
and Mandarin monolinguals from China). Their results showed
that monolingual children, regardless of their origin, showed
greater implicit bias than bilingual children. In addition, the mono-
lingual children fromChina also expressed greater explicit bias than
the bilingual children, but no differences were observed between the
bilingual and monolingual children from Singapore. In light of
these findings, the authors concluded that the expression of implicit
bias was influenced primarily by participants’ bilingualism. In
contrast, explicit bias was impacted to a greater extent by the
sociocultural characteristics of the environment, particularly by
the greater multicultural exposure in Singapore versus China.
Subsequently, Singh et al. (2021) evaluated the relevance of various
cognitive and sociocultural factors in the expression of social biases
among bilingual preschool children. They found that greater cog-
nitive flexibility, measured using the Dimensional Change Card
Sorting Task, was associated with lower implicit bias, whereas
higher parental education was associated with lower explicit bias.

Regarding research with adults, in a previous investigation, we
found a connection between bilingualism and the expression of
social biases (Castro et al., under review). We tested a model where
we hypothesized a relationship between bilingualism and social
biases that are mediated by EC and moderated by motivation to
respond without prejudice. In other words, the differences between
bilinguals and monolinguals would be explained by individual
differences in EC. At the same time, the strength of this relationship
would vary depending on participants’ internal and external motiv-
ation. The model was supported by the results. Particularly, bilin-
guals expressed fewer social biases than monolinguals, and this
difference was mediated by bilinguals’ greater self-reported cogni-
tive flexibility. At the same time, differences between groups were
observed only when comparing bilinguals and monolinguals with
lower internal motivation to respond without prejudice. This study
also supported the connections between bilingualism and multi-
culturalism that have been discussed in past research (e.g., Gros-
jean, 2015; Ramírez-Esparza & García-Sierra, 2014), showing that
bilingual participants had more multicultural experiences than
monolingual participants. Importantly, exploratory analyses
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controlling for multicultural experiences indicated that multicul-
tural experiences could not fully account for the reduced social
biases observed in bilinguals. More specifically, bilinguals still
reported less gender bias than monolinguals when individual dif-
ferences in multicultural experiences were controlled for. In other
words, the differences between bilinguals and monolinguals in
gender bias were not explained by bilinguals’ increased multicul-
tural experiences.

Relevance of bilingual experience in the expression of social
biases

Although the studies summarized above provide valuable insights
on how bilingualism and social biases relate to each other, the
operationalization of bilingualism as a categorical variable has been
criticized for not representing the heterogeneous nature of the
bilingual experience (e.g., de Bruin, 2019; Luk & Bialystok, 2013).
Bilingualism is not a zero-one phenomenon, as it entails enormous
sociodemographic and linguistic diversity (e.g., Beatty-Martínez &
Titone, 2021; Gullifer & Titone, 2019; Kałamała et al., 2023; Leivada
et al., 2021; Marian & Hayakawa, 2021; Titone & Tiv, 2023).
Bilinguals differ in aspects such as the number of languages they
know, when they acquired each of them, their level of language
proficiency, the frequency of use of each language or the frequency
and patterns of language switching and mixing. Given the breadth
of this diversity, recent research is moving beyond the simplistic
binary classification of “bilingual versusmonolingual” towardmore
nuanced investigations that acknowledge the diversity of bilingual
experiences, primarily in studies assessing the consequences of
bilingualism in EC (e.g., Champoux-Larsson & Dylman, 2021;
Gallo et al., 2021). However, to the best of our knowledge, only
one study has attempted at investigating the relevance of bilingual
experiences for the expression of social biases (Mepham & Marti-
novic, 2018). The authors analyzed survey responses from a large
group of Dutch participants who differed in the number of lan-
guages they spoke and found a positive relationship between the
number of languages and the degree of out-group acceptance. The
connection between bilingualism and out-group acceptance was
mediated by cognitive flexibility, assessed using the same question-
naire as in Castro et al. (under review), that is, the Cognitive
Flexibility Scale (CFS; Martin & Rubin, 1995). Their results showed
that speaking more languages was associated with increased self-
reported cognitive flexibility; cognitive flexibility was related to
increased deprovincialization, which translated onto increased
out-group acceptance.

Taken together, these studies provide consistent support for the
link between bilingualism and the expression of fewer social biases.
Nonetheless, more research is needed to establishwhich aspect(s) of
the bilingual experience may underlie this relationship. While the
study by Mepham and Martinovic (2018) assessed the role of
language knowledge diversity, the complexity of the bilingual
experience demands a more in-depth analysis of other factors, such
as experiences related to language use or individual differences in
language-learning history. Considering the ubiquity and diversity
of bilingualism, investigating the relationship between multiple
bilingual experiences and social biases could improve the under-
standing of which sources of individual differences are associated
with fewer social biases. At the same time, research in this areamust
also consider other potential modulators that are not directly
related to language experience, such as motivation to respond
without prejudice, EC and multicultural experiences.

The present study

The goal of the analyses reported in this article was to determine
which – if any – of the core dimensions of bilingual experience
(i.e., proficiency, age of acquisition [AoA], language use) underlies
the relationship between bilingualism and the expression of fewer
explicit bias. While in Castro et al. (under review), we assessed the
differences between bilinguals and monolinguals in the expression
of social biases, the analyses presented in this manuscript focus
particularly on the heterogeneity of bilingualism, operationalized as
a continuous and multivariate factor.

In addition to bilingualism-related variables, we considered the
relevance of motivation to respond without prejudice and EC, as
both have been shown to impact the expression of social biases (e.g.,
Amodio et al., 2008; Amodio & Swencionis, 2018; Devine et al.,
2002; Ito et al., 2015; Klauer et al., 2010). This approach was further
motivated by the possibility that bilingualism may not relate to
differences in the expression of social biases directly, but through its
interactions with individual differences inmotivational or cognitive
abilities (Castro et al., under review). Finally, we also explored the
interconnections between bilingual and multicultural experiences
and analyzed their combined and independent relevance for the
expression of social biases. To this end, we reanalyzed self-reported
data from our recent study (Castro et al., under review), where
402 bilinguals completed a battery of questionnaires on bilingual
and multicultural experiences, explicit bias, motivation to respond
without prejudice and EC.

Given that there is no previous research on the role of individual
differences in bilingual experience, motivation to respond without
prejudice, EC, and multicultural experience, on the expression of
explicit bias, we did not formulate specific hypotheses but instead
took a fully exploratory approach. A multivariate approach along
with a large and heterogeneous participant sample should allow us
to delineate which aspects of the bilingual experience account for
the relationships between bilingualism and explicit bias observed in
our previous analyses conducted on the same dataset (Castro et al.,
under review), in which reduced explicit bias was observed for
bilinguals compared to monolinguals; it should also allow us to
assess the extent to which these effects depend on individual
differences in aspects such as motivation to respond without preju-
dice, self-reported EC or multicultural experience.

Methods

Participants

We reanalyzed a dataset that included 402 bilinguals. All partici-
pants were recruited via Prolific. From the initial sample of
402 bilinguals, a total of 13 participants were excluded due to data
collection failures. Thus, 389 participants (M age = 32.99 years;
SD = 11.12; 251 women) were included in the analysis. All partici-
pants were living in the UK at the time of testing and declared
knowledge of more than one language before enrolling in the study.
None of them reported having writing or reading disorders.

Table 1 presents the participants’ sociodemographic and lin-
guistic data. Based on their prolific information, a total of 156 par-
ticipants were born in the United Kingdom (40.10%), but other
countries represented in this dataset included Italy (4.11%), Ger-
many (3.60%), India (3.60%), Poland (3.08%) and Bulgaria (2.83%).
In addition, most participants declared “White/Caucasian” or
“Caucasian” as their ethnicity (56.30%). Other ethnicities reported

Artificial Intelligence for Engineering Design, Analysis, and Manufacturing 3

https://doi.org/10.1017/S1366728924000543 Published online by Cambridge University Press

https://doi.org/10.1017/S1366728924000543


were “South Asian” (12.10%), “East Asian” (6.68%) and “Mixed”
(5.66%).

To increase the heterogeneity of our sample, we did not limit
participants’ language knowledge to specific languages. All partici-
pants were required to know English, although it did not need to be
their first language. In addition to English, the languages most
frequently known by participants were French (39.60% of partici-
pants), Spanish (30.30%), German (22.10%) and Italian (13.40%)
(see Supplementary Material A, Table A1 for a list of languages).
From the total of 389 participants, 88 reported knowledge of two
languages, 133 reported knowledge of three languages and 168 indi-
cated knowledge of four languages. Participants declared having a
moderate-to-high proficiency in their second language (L2) and
participants who knew a third (L3) and fourth language
(L4) declared moderate-to-low proficiency in them. While L2 was
usually acquired in primary school, L3 and L4 were primarily
acquired during adolescence. On average, participants reported
having higher education, a medium-to-high income, and ranked
themselves at a medium level compared to other community mem-
bers (for details, see Table 1). Collectively, these factors indicate a
medium socioeconomic status among the participants. The study
was approved by the Ethics Committee of JagiellonianUniversity in
Kraków (Poland). Participants gave their informed consent prior to
participating and received financial compensation in exchange for
their participation (around 5 USD)

Measures and procedure

Participants completed a battery of questionnaires on language
experience, explicit bias, motivation to respond without prejudice,

EC, and multicultural experience. To evaluate their sociodemo-
graphic backgrounds, participants were additionally asked to report
their age, sex, social position, annual income, education, maternal
education and paternal education. An overview of the tools and
measures included in the analyses, as well as the indices extracted
from each questionnaire are available in Table 2; the survey is
available in Supplementary Material B.

As measures of language experience, participants completed the
Patterns of Language Use Questionnaire (PLUQ, Kałamała et al.,
2020), the Bilingual Language Switching Questionnaire (BSWQ,
Rodriguez-Fornells et al., 2012) and a modified version of the
Language History Questionnaire (LHQ, Li et al., 2006). The PLUQ
assesses the daily use of different languages and the patterns of
language mixing. In this questionnaire, participants list all the
languages they use on a typical day and report the number of hours
they use each of them across four contexts: home, work, school and
free time. When participants indicate the use of more than one
language in a given context, they additionally assess how often they
mix words of different languages within single utterances, on a scale
from 1 (never) to 9 (always). If a participant does not spend time in
a context, they do not complete the respective section. The division
into contexts is applied to provide a more accurate and reliable
representation of typical language use (Kałamała et al., 2020).

The BSWQ assesses individual differences in various language-
switching practices between two languages, on a scale from1 (never)
to 5 (always). As our sample included bilinguals who knew more
than two languages, the BSWQ was adapted as follows: For parti-
cipants who reported knowledge of English and another language,
the statements targeted those two languages. For participants who
reported knowledge of more than two languages, the statements

Table 1. Sociodemographic and language proficiency characteristics

Variable N Mean SD Mode Min Max

Age (years) 389 32.99 11.12 30 18.00 73.00

Education (1–7)a 389 5.14 1.02 5 1.00 7.00

Mother’s education (1–7)a 389 3.49 1.70 5 1.00 7.00

Father’s education (1–7)a 389 3.74 1.80 5 1.00 7.00

Self-perceived social position (1–10)b 389 5.81 1.37 6 2.00 9.00

Annual income (1–13)c 389 6.01 2.78 4 1.00 13.00

Proficiency language 1d 389 9.91 0.33 10 7.25 10.00

AoA language 1 389 0.79 2.28 0 0.00 15.00

Proficiency language 2d 389 7.80 1.65 9 2.75 10.00

AoA language 2 389 7.93 6.49 0 0.00 38.00

Proficiency language 3d 301 4.80 2.26 2; 5 0.25 10.00

AoA language 3 301 14.10 9.00 12 0.00 55.00

Proficiency language 4d 168 3.30 2.07 1 0.25 10.00

AoA language 4 168 18.07 10.86 18 0.00 65.00

Note. AoA = age of acquisition.
aSelf-ratings were 1 = no high school diploma, 2 = high school diploma, 3 = vocational qualification, 4 = A levels, 5 = Bachelor’s degree, 6 = Master’s degree, 7 = Doctorate. Higher scores indicate
higher degree of education.
bParticipants were asked to self-rate their social position in relation to other members of the society in terms of income, education and employment. They answered on a ladder-like scale from 1
to 10. Higher levels indicate higher self-perceived social position.
cSelf-ratings were 1 = less than £10,000, 2 = £10,000–£15,999, 3 = £16,000–£19,999, 4 = £20,000–£29,999, 5 = £30,000–£39,999, 6 = £40,000–£49,999, 7 = £50,000–£59,999, 8 = £60,000–£69,999, 9 =
£70,000–£79,999, 10 = £80,000–£89,999, 11 = £90,000–£99,999, 12 = £100,000–£149,999, 13 = more than £150,000. Higher levels indicate higher annual household income.
dAverage language/dialect proficiency based on self-rated proficiency in reading, listening, writing and speaking. The self-rating range for proficiency went from 0 = no knowledge to 10 = native
speaker. The languages/dialects are ordered by average proficiency. When Language 1 and Language 2 had the same proficiency, L1 was considered the one with the lower AoA. Higher scores
indicate higher average proficiency in a given language.

4 Sofía Castro et al.

https://doi.org/10.1017/S1366728924000543 Published online by Cambridge University Press

http://doi.org/10.1017/S1366728924000543
http://doi.org/10.1017/S1366728924000543
http://doi.org/10.1017/S1366728924000543
https://doi.org/10.1017/S1366728924000543


Table 2. Overview of the analyzed variables

Category Measure Variable name Variable operationalization

Language use Bilingual Switching Questionnaire
(BSWQ, Rodriguez-Fornells et al.,
2012)

Frequency of language
switching

Average value of language switching frequency based on all
items from the BSWQa. Higher scores indicate more frequent
language switching.

Patterns of Language Use
Questionnaire (Kałamała et al., 2020)

Language-use entropy Averaged language-use entropy for four social settings (home,
work, school, free time), weighted by time spent using
languages in those settings. Entropy for each setting was
computed based on the probability of the use of languages in
that setting. Higher scores indicate more balanced use of
languages on a typical day.

Frequency of language
mixing

Averaged language mixing for four social settings, weighted by
time spent using languages in those settings. Higher scores
indicatemore frequentmixing of languageswithin utterances
during a typical day.

Language-Learning Questionnaire,
based on the Language History
Questionnaire (LHQ, Li et al., 2006)

Dominance in overall
passive use

Percentage of daily time spent passively using the most-used
language. Higher scores indicate greater dominance of one
language over the others and less balanced passive language
use.

Dominance in overall
active use

Percentage of daily time spent actively using the most-used
language. Higher scores indicate greater dominance of one
language over the others and less balanced active language
use.

Language learning Language-Learning Questionnaire,
based on the LHQ (Li et al., 2006)

Language-proficiency
entropy

Average language-proficiency entropy across languages,
calculated based on participants’ average self-reported
proficiency in each language. Higher scores indicate greater
balance/similarity in proficiency across languages.

AoA entropy Average AoA entropy across languages, based on participants’
self-reported AoA on each language. As entropy could not be
calculated for AoA = 0 (acquisition from birth), one unit was
added to the AoA of each language. Higher scores indicate
greater balance/similarity in AoA across languages.

Multicultural
experience

Multicultural Experience Survey (Leung
& Chiu, 2010)

Multicultural experience Sum of the standardized items. Higher scores indicate higher
multicultural experiences with cultures other than the culture
in which the participants lived during the study (English in
this case).

Executive control Attentional Control Scale (Derryberry &
Reed, 2002)

Focusing Averaged focusing score, understood as the capacity to focus on
a task (for calculation details, see Castro et al., under review).
Higher scores indicate higher self-perceived focusing
abilities.

Shifting Average shifting score, understood as the ability to switch
between tasks (for calculation details, see Castro et al., under
review). Higher scores indicate higher self-perceived shifting
abilities.

Cognitive Flexibility Scale (Martin &
Rubin, 1995)

Cognitive flexibility Average cognitive flexibility score, understood as awareness of
the existence of alternatives to any given situation,
willingness to be flexible and self-efficacy in being flexible.
Higher scores indicate higher self-perceived cognitive
flexibility.

Explicit bias Group-Focused Enmity Scale (Zick et
al., 2008)

Group-focused enmity Average group-focused enmity score, understood as the general
prejudices held toward a variety of groups. Higher scores
indicate higher group-focused enmity (i.e., higher explicit
bias).

Neosexism Scale (Tougas et al., 1995) Neosexism Average neosexism score, understood as a “manifestation of a
conflict between egalitarian values and residual negative
feelings toward women” (Tougas et al., 1995, p. 843). Higher
scores indicate higher neosexism (i.e., higher explicit bias).

Motivation Internal Motivation to RespondWithout
Prejudice Scale (Plant & Devine,
1998)

Internal motivation Average internal motivation score, understood as motivation
driven by personal values. Higher scores indicate higher
internal motivation to respond without prejudice.

External Motivation to Respond
Without Prejudice Scale (Plant &
Devine, 1998)

External motivation Average external motivation score, understood as motivation
driven by social norms. Higher scores indicate higher external
motivation to respond without prejudice.

(Continued)
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targeted English and the language most frequently used together
with English, as reported by the participant.

In the Language-Learning Questionnaire (LHQ), participants
self-assessed their reading, listening, writing and speaking abilities
for up to four languages, on a scale from 0 (no knowledge) to
10 (native speaker). They also indicated the AoA for each of the
languages they reported. In addition, they were asked to report their
general active and passive use of different languages on a daily basis.
More specifically, they listed all the languages they used passively
and actively, together with the percentage of time they use each of
them. The sum had to add up to 100%.

Asmeasures of explicit bias, participants completed the Neosex-
ism Scale (Tougas et al., 1995) and theGroup-Focused Enmity Scale
(Zick et al., 2008). The Neosexism Scale assesses the conflict
between nonsexist values and negative feelings that still exist
toward women, especially in regard to policies attempting to reduce
gender inequality. Participants provide responses on a scale from
1 (strongly disagree) to 7 (strongly agree). The Group-Focused
Enmity Scale measures prejudice toward multiple groups, particu-
larly racism, antisemitism, sexism, xenophobia, islamophobia,
devaluation of homosexuals, homeless people, newcomers and
people with disabilities. Participants provide responses on a scale
from 1 (fully disagree) to 4 (fully agree).

To assess motivation to respond without prejudice, we relied
on the Internal and External Motivation to Respond Without
Prejudice Scales (Plant & Devine, 1998). These scales asses the
motivations underlying individual efforts to control the expres-
sion of prejudice toward Black people on a scale from 1 (strongly
disagree) to 9 (strongly agree). We adapted the scales to focus on
motivation to respond without prejudice toward multiple groups
in general.

As measures of EC, participants completed the Attentional
Control Scale (ACS, Derryberry & Reed, 2002) and the CFS
(Martin&Rubin, 1995). TheACSmeasures individual beliefs about
the ability to voluntarily exert EC, including focusing and shifting
abilities, on a scale from 1 (almost never) to 4 (always). The CFS
measures the degree of awareness regarding the availability of
alternatives to a given situation, the willingness to adapt to different
situations, and the beliefs regarding one’s flexibility capacity. Par-
ticipants provide responses on a scale from 1 (strongly disagree) to
6 (strongly agree).

In regard to multicultural experiences, participants completed
the Multicultural Experience Survey (Leung & Chiu, 2010), a
questionnaire thatmeasures the degree ofmulticultural experiences
with cultures other than the culture in which the participants lived
during the study (English in this case). Out of the eight items that
this scale includes, we selected the four with the highest factor
loadings (>.70), and all items were rescaled following Leung and
Chiu (2010). Particularly, participants indicated whether their
father and their mother were born outside the United Kingdom
(coded as 0 = no, 1 = yes), and their degree of exposure to cultures
other than mainstream English culture (scale 0–10). In addition,
they also made a list of their five closest friends and their nation-
alities (coded as 0 = United Kingdom, 1 = outside the United
Kingdom).

Participants completed all questionnaires over the course of two
sessions separated by a 1- to 5-day break. In the first session,
participants completed all the bilingual experience questionnaires
in the following order: Language-LearningQuestionnaire (based on
LHQ, Li et al., 2006), PLUQ (Kałamała et al., 2020) and BSWQ
(Rodriguez-Fornells et al., 2012)1. In the second session, partici-
pants completed the other questionnaires in the following order:
the Sociodemographic Questionnaire, the ACS (Derryberry &
Reed, 2002), the CFS (Martin & Rubin, 1995), the Multicultural
Experience Survey (Leung & Chiu, 2010), the Group-Focused
Enmity Scale (Zick et al., 2008), the Neosexism Scale (Tougas
et al., 1995) and the Internal and External Motivation to Respond
Without Prejudice Scales (Plant & Devine, 1998)2. All question-
naires were filled out in English via Qualtrics.

Table 2. (Continued)

Category Measure Variable name Variable operationalization

Sociodemographic
characteristics

Sociodemographic Questionnaire Age Participant’s age in years.

Sex Participant’s biological sex (male/female).

Self-perceived social
position

Self-perceived social status in relation to other members of
society (for a description, see Table 1). Higher scores indicate
higher self-perceived social position.

Annual household income Annual household income (for a description, see Table 1).
Higher levels reflect higher annual household income.

Participant education Education of the participant (for a description, see Table 1).
Higher scores reflect higher education.

Maternal education Maternal education (for a description, see Table 1). Higher
scores reflect higher maternal education.

Paternal education Paternal education (for a description, see Table 1). Higher
scores reflect higher paternal education.

aAlthough the BSWQ allows for the computation of four different indices of switching (switching from L1 to L2, switching from L2 to L1, conscious switching and unconscious switching), we
deliberately focused on the average switching frequency due to the heterogeneity of our sample, as not all participants completed the BSWQ with their L1 and L2.

1As this study was conducted during the COVID-19 pandemic, participants
were asked to indicate whether it had impacted their passive or active use of
languages. Participants who reported an impact of COVID-19 completed the
passive/active language use questions as well as the PLUQ (Kałamała et al., 2020)
twice: first to report their language use before the COVID-19 pandemic, and the
second time to report their language-use during the COVID-19 pandemic. For
those participants, only their reports during the COVID-19 pandemic were
considered as they represented the most recent language experience.

2In the second session, participants also completed the brief version of the
Need for Closure Scale (Roets & Van Hiel, 2011), the Need for Cognition Scale
(Cacioppo & Petty, 1982), and the Bicultural Identity Integration Scale—Ver-
sion 2 (Huynh et al., 2018). However, these questionnaires were out of scope for
this investigation and have not been included in the analyses.
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Data preparation and analysis

Indices of bilingual experience
The self-report measures of bilingual experience allowed us to
compute a variety of indices that tap into the three core aspects
of the bilingual experience: language proficiency, AoA and lan-
guage use. These three dimensions are considered key in order to
understand the diversity of the bilingual experience and the multi-
faceted nature of bilingualism (e.g., Gullifer et al., 2021; Kałamała
et al., 2021, 2023; Marian &Hayakawa, 2021; Surrain & Luk, 2017).
In addition, they have been investigated as potential modulators
behind the effects of bilingualism in cognition, particularly in
regard to the consequences of language use for EC efficiency (e.g.,
Champoux-Larsson &Dylman, 2021; Gullifer et al., 2023; Tiv et al.,
2021; Yang et al., 2024; for a review, see de Bruin, 2019).

Following previous work (e.g., Gullifer et al., 2021; Kałamała
et al., 2020; Li et al., 2006), language proficiency was computed
based on participants’ self-assessment of reading, listening, writing,
and speaking abilities. AoA was indexed as the age at which a given
language was acquired.

To capture the richness of bilingual experiences within and across
individuals, we utilized Shannon’s entropy (Shannon, 1948) as a
metric of relative balance in terms of language use, proficiency, and
AoA. To this end, we developed three entropy-based indices:
(1) language-use entropy, reflecting the balance in the daily use of
different languages; (2) language-proficiency entropy, reflecting the
balance/similarity in linguistic competence across languages, and
(3) AoA entropy, reflecting the balance/similarity in AoA across
different languages. In the case of language-use entropy, higher scores
reflect greater balance in the daily use of different languages. For
example, a Spanish-English bilingual who uses both languages in
perfect balance across all communicative contexts (i.e., 50% Spanish
and 50%English) will have higher language-use entropy compared to
a Spanish-English bilingual who communicates primarily in Spanish
across all communicative contexts (e.g., 90% Spanish, 10% English).
Similarly, for language-proficiency entropy and AoA entropy, higher
scores reflect a more similar/balanced proficiency and AoA across all
languages known by a participant. For example, a Spanish–English
bilingual with native-like proficiency in both languages and who
acquired both languages from birth will have higher language-
proficiency entropy and AoA entropy compared to a bilingual with
moderate English proficiency and native-like Spanish proficiency
who acquired English at school and Spanish from birth. While
language-use entropy has been used in previous studies (e.g., Gullifer
& Titone, 2019; Kałamała et al., 2020, 2021), this work is the first to
apply the entropy concept to study the balance of language compe-
tence andAoA.Relying on entropy not only to assess language use but
also language proficiency and AoA allows for a more accurate and
complete estimation of the diversity of participants’ bilingual experi-
ences. Specifically, entropy reflects the relative balance across more
than two input conditions; since 77.38% of participants knew more
than two languages, traditional measures based on ratio (i.e., L2-L1
balance measures) would obscure their true bilingual profiles.

In addition to language-use entropy, other indices of language
use that were computed were linguistic dominance in passive and
active use, frequency of language switching, and frequency of
languagemixing. Passive and active language dominance was based
on the percentage of time participants reported using their most
frequently used language. Higher scores indicate greater passive or
active dominance of a language over the others. For example, the
passive language dominance value for a participant that uses

English 60% of the time and Spanish 40% of the time would be
60. Frequency of language mixing was computed based on partici-
pants’ responses to the PLUQ (Kałamała et al., 2020), with higher
scores indicating more frequent language mixing on a daily basis.
Frequency of language switching was computing by averaging all
items from the BSWQ (Rodriguez-Fornells et al., 2012). Higher
scores indicated more frequent engagement in language switching.
Further details on the extracted indices are available in Table 2.

Analytical approach
The data were analyzed in R (R Core Team, 2023) using the
following packages: dplyr (Wickham et al., 2022), stats (R Core
Team, 2023), psych (Revelle, 2022), EFAtools (Steiner et al., 2022),
lsr (Navarro, 2015), moments (Komsta & Novomestky, 2022) and
BayesFactor (Morey et al., 2022). There was no missing data and
the distribution of each measure fell within an acceptable range
(|skewness| < 1.29 for the most skewed variable; Kline, 2016). Since
all variables were ordinal, we computed the correlations between
variables using Spearman’s rank (rho) correlation coefficient. All
measures were centered and scaled to ensure a common measure-
ment scale.

First, we reduced the multidimensionality of the data using
Principal Component Analysis (PCA). We conducted two sep-
arate PCAs, one for the variables related to bilingual and multi-
cultural experiences, and one for the variables related to the
socio-cognitive characteristics of participants. The bilingualism-
related PCA produced two oblimin-rotated components (language-
use experience and language-learning experience), whereas the
socio-cognitive PCA produced three oblimin-rotated compo-
nents (EC, parental education and participant SES).

Subsequently, to determine whether the components of bilin-
gual experience were related to individual variability in expressing
explicit bias, we conducted multiple regressions with the twomeas-
ures of explicit bias (i.e., neosexism and group-focused enmity) as
dependent variables. Two models were tested against each
dependent variable. As predictors, the basic model included
internal and external motivation to respond without prejudice,
the two PCA-extracted components of bilingual experience
(i.e., language-use experience, language-learning experience), and
the three PCA-extracted components of socio-cognitive character-
istics (i.e., EC, parental education, participant SES). The interactive
model additionally incorporated interactions between bilingual
experience, EC, and motivation. To control for sex-related differ-
ences, all models included participants’ sex as a covariate. The χ2

test was used to determine whether the inclusion of the interactions
improved the models’ fit.

Additionally, we conducted a series of regressions to differenti-
ate multicultural experience from bilingual experience. Specifically,
we excludedmulticultural experience from the bilingualism-related
PCA and included it as a covariate in the linear regressions. This
approach helped us isolate the role of bilingual experience from that
of multicultural experience.

Finally, to assess the extent to which the data supported the
absence of effects, we calculated the Bayes Factor in favor of the null
hypothesis (BF01 = 1/BF10). The null model (i.e., a model including
an intercept only) served as reference. Following Kass and Raftery
(1995), a BF01 between 3 and 20 would be interpreted as positive
evidence in favor of the null hypothesis (i.e., absence of an effect), a
BF01 between 20 and 150 would be strong evidence and a BF01
larger than 150 would be very strong evidence.
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Results

Descriptive statistics and correlations

Descriptive statistics, correlations and reliabilities (Cronbach’s αs)
for all measures are available in Supplementary Material C,
Table C1. Figure 1 presents the correlationmatrix. Reliability could
not be assessed for language-use entropy, language-proficiency
entropy, AoA entropy, or the sociodemographic variables as they
all consisted of single values. All other measures demonstrated
satisfactory reliability (Cronbach’s α ranged between 0.73 and
0.90).

Regarding the measures of bilingual experience, language-use
entropy correlated positively with language switching and mixing.
This pattern indicates that more balanced daily use of multiple
languages is related to a higher frequency of language mixing and
switching. The positive correlations between language switching
and mixing followed the results of a previous study that included
self-reported measures of switching and mixing (Kałamała et al.,
2021). As expected, all these measures correlated negatively with
self-reported passive and active dominance in general language use.
This suggests that the greater the balance in language use and/or the
higher the frequency of language switching/mixing, the smaller the
dominance of one language over the others. In addition, multicul-
tural experience was positively correlated with language-use
entropy, language switching and language mixing; it was negatively
correlated with passive and active language dominance. This find-
ing indicated that language-use experiences and multiculturalism
are interrelated. Finally, there was a positive correlation between
language-proficiency entropy and AoA entropy. Thus, more bal-
anced proficiency across languages was associated with more

balanced (simultaneous) acquisition of these languages. Notably,
language-proficiency entropy and AoA entropy did not correlate
with any of the language-use variables or with multicultural experi-
ence, which suggests that (1) the balance in language proficiency
and acquisition and the balance in language use constitute distinct
aspects of the bilingual experience and (2) multiculturalism is
related to language-use practices but not necessarily to an individ-
ual’s language learning background.

Regarding the socio-cognitive variables, there were positive
correlations between all measures of EC (focusing, shifting and
cognitive flexibility), suggesting that they all refer to a domain-
general EC ability. Furthermore, there were positive correlations
between the measures of explicit bias (group-focused enmity and
neosexism), and, in line with past research (e.g., Devine et al., 2002;
Lemm, 2006; Plant & Devine, 1998), there were negative correl-
ations between internal and external motivation. Finally, we also
observed significant correlations between the sociodemographic
variables: self-perceived social position correlated positively with
income, education and age; age correlated positively with partici-
pants’ education and negatively with maternal education; maternal
and paternal education were positively correlated.

Dimension reduction

The bilingualism-related PCA produced two components that
explained 59% of the total variance (see Table 3). Language-use
entropy, switching frequency, mixing frequency, dominance in
passive use, dominance in active use, and multicultural experience
constituted Component 1 (language-use experience, hereafter).
Language-proficiency entropy and AoA entropy constituted Com-
ponent 2 (language-learning experience, hereafter). Participants
with higher language-use experience had more balanced use of
different languages throughout the day; they also engaged more
frequently in language switching and mixing, demonstrated lower
dominance of a single language both passively and actively, and
reported having more multicultural experiences. Participants with
higher language-learning experience acquired their languagesmore
closely in time and had a more similar proficiency level across the
languages they knew. The correlation between the PCA compo-
nents was negligible (r = 0.12).

The socio-cognitive PCA produced three components that
explained 59% of the total variance (see Table 4). Focusing, shifting

Figure 1. Visual representation of the correlation matrix.
Note. Darker colors reflect higher correlation coefficients. Positive correlations are
depicted in blue; negative correlations are depicted in red. Prof = language-proficiency
entropy; AoA = AoA entropy; LangUse = language-use entropy; Switch = language
switching; Mix = language mixing; Passive = percentage of passive use of the
language with the highest percentage of passive use; Active = percentage of active
use of the language with the highest percentage of active use; Multicult = multicultural
experience; Foc = focusing; Shift =, shifting; Flex = cognitive flexibility; Enmity = group-
focused enmity; Neosex = neosexism; IntMot = internal motivation; ExtMot = external
motivation; SocPos = self-perceived social position; Age = participants’ age; Income =
household annual income; Edu = participant’s education; EduM = maternal education;
EduF = paternal education.

Table 3. Loadings for the bilingualism-related principal component analysis

Language-use
experience

(Component 1)

Language-learning
experience

(Component 2)

Language-use entropy 0.81

Switching 0.51

Mixing 0.78

Multicultural experience 0.52

Dominance in passive use �0.72

Dominance in active use �0.80

Language-proficiency entropy 0.94

AoA entropy 0.95

Variance explained 37% 22%
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and cognitive flexibility constituted Component 1 (EC, hereafter);
maternal education and paternal education constituted Component
2 (parental education, hereafter); participants’ self-perceived social
position, annual income, and education constituted Component
3 (participant SES, hereafter). Participants’ age had a comparable
contribution to both parental education and participant SES com-
ponents. Greater scores in these three components represented

greater EC, higher parental education and higher participant SES,
respectively. The correlations between components were negligible
(ranging from .00 to .21).

Finally, the internal and external types of motivation were not
reduced by PCA. As they were negatively correlated, combining
them in a single principal component would result in information
loss and obscure true individual variation in these motivational
aspects.

Predictors of the expression of explicit bias

The basic model included the five PCA-extracted components as
predictors, together with internal motivation, external motivation,
and sex. The interactive model additionally included interactions of
bilingual experience with motivation and EC. Model comparisons
showed that the interactivemodel best represented the data for both
neosexism, χ2(6) = 2.51, p = .021 and group-focused enmity, χ2(6) =
2.91, p = .009. Given the poorer fit of the basic models, only the
results from the interactive models are presented. The detailed
results are available in Table 5.

In line with previous literature (e.g., Devine et al., 2002),
higher internal motivation, that is, the motivation driven by
personal reasons, was associated with lower neosexism and
group-focused enmity. In contrast, higher external motivation,
that is, themotivation driven by social norms, was associated with
higher neosexism and group-focused enmity. Women expressed
less neosexism than men, but there were no sex differences in
group-focused enmity. Additionally, participants’ SES was

Table 5. Model outputs for the interactive regression models that predict neosexism and group-focused enmity

Neosexism Group-focused enmity

Predictor Estimate 95% CI BF01 Estimate 95% CI BF01

(Intercept) 0.23*** [0.10, 0.36] 0.03 [�0.11, 0.17]

L. use 0.07 [�0.01, 0.15] 4.24 0.07 [�0.01, 0.15] 6.48

L. learn �0.01 [�0.09, 0.07] 8.76 0.01 [�0.08, 0.09] 8.83

EC 0.01 [�0.07, 0.10] 1.09 0.00 [�0.08, 0.09] 0.67

IM �0.51*** [�0.60, �0.43] �0.50*** [�0.58, �0.41]

EM 0.13** [0.04, 0.21] 0.20*** [0.11, 0.28]

Parental education 0.05 [�0.03, 0.13] 1.46 �0.01 [�0.09, 0.07] 5.69

Participant SES 0.02 [�0.06, 0.10] 8.65 0.10* [0.01, 0.18]

Sex �0.36*** [�0.53, �0.20] �0.05 [�0.22, 0.12] 0.25

L. use: EC 0.00 [�0.08, 0.08] 7.58 �0.03 [�0.11, 0.06] 7.84

L. use: IM 0.13** [0.05, 0.22] 0.11* [0.03, 0.20]

L. use: EM �0.02 [�0.10, 0.07] 0.82 �0.01 [�0.09, 0.08] 3.23

L. learn: EC 0.01 [�0.07, 0.09] 7.10 0.04 [�0.04, 0.13] 7.41

L. learn: IM �0.07 [�0.15, 0.01] 8.12 �0.13** [�0.21, �0.04]

L. learn: EM �0.03 [�0.12, 0.05] 6.69 0.01 [�0.08, 0.09] 1.89

R2 .437 .399

Model’s significance F(14, 374) = 20.72, p < .001 F(14, 374) = 17.74, p < .001

Note. n = 389; L. use = language-use experience; L. learn = language-learning experience; EC = executive control; IM = internal motivation to respond without prejudice; EM = external motivation to
respond without prejudice; SES = socioeconomic status; CI = confidence intervals. Sex coded as 0 = male and 1 = female.
*p < .05
**p < .01
***p < .001.

Table 4. Loadings for the socio-cognitive principal component analysis

Executive
control

(Component 1)

Parental
education

(Component 2)
Participant SES
(Component 3)

Focusing 0.83

Shifting 0.83

Cognitive flexibility 0.78

Maternal education 0.88

Paternal education 0.84

Social position 0.77

Income 0.70

Age �0.47 0.45

Education 0.49

Variance explained 22% 19% 17%

Note. Only loadings > .40 are displayed.
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positively associated with group-focused enmity, but not neosex-
ism. Language-use experience, language-learning experience,
and EC themselves were not related to either of the two
dependent variables. The Bayesian estimation revealed positive
evidence in favor of an absence of language-use experience and
language-learning experience effects (BF01 > 3).

Neither language-use experience nor language-learning
experience were directly related to differences in the expression
of neosexism or group-focused enmity. However, we found sig-
nificant interactions between language-use experience and
internal motivation – for both neosexism and group-focused
enmity – as well as an interaction between language-learning
experience and internal motivation for group-focused enmity.
These interactions indicate a relationship between bilingual
experiences and explicit bias that is moderated by internal motiv-
ation to respond without prejudice. More specifically, the
importance of language-use experience and language-learning
experience in the expression of explicit bias was more salient
among bilinguals with lower internal motivation. This relevance
decreased as internal motivation increased.

Regarding language-use experience, participants with lower
internal motivation and higher language-use experience scores
expressed less neosexism and group-focused enmity compared
to participants with lower internal motivation and lower
language-use experience scores (see Figure 2). However, the
differences in explicit bias that resulted from language-use
experience differences decreased when internal motivation was
higher.

Regarding language-learning experience (see Figure 3), partici-
pants with lower internal motivation and lower language-learning
experience scores expressed less group-focused enmity compared

to participants with lower internalmotivation and higher language-
learning experience scores. Interestingly, although this interaction
was not significant for neosexism (p = .086), the results followed the
same pattern. Again, the differences in explicit bias related to
participants’ language-learning experiences were smaller for indi-
viduals with higher internal motivation.

Finally, the interactions between the bilingualism-related com-
ponents and EC were not significant, and the absence of these
effects was supported by the Bayesian estimation (BF01 > 3). The
interactions between the bilingualism-related components and
external motivation were also not significant. Bayesian estimation
supported the absence of effects for the interactions language-
learning experience × external motivation (model with neosexism
as dependent variable) and language-use experience × external
motivation (model with group-focused enmity as dependent vari-
able; BF01 > 3). However, Bayesian estimation does not allow us to
conclude that there is no effect for the other interactions involving
external motivation (BF01 < 3).

The role of multicultural experience

In the analysis reported in the previous section, multicultural
experience was considered as part of the bilingual experience. In
other words, we included multicultural experience in the
bilingualism-related PCA. To isolate bilingual language experience
from multicultural experience, we re-analyzed the data excluding
multicultural experience from the bilingualism-related PCA and
including it in the linear regressions as a covariate. No other
modifications were made in the analytical approach. The detailed
results are available in Supplementary Material D.

Figure 2. Predicted neosexism (Panel A) and group-focused enmity (Panel B) as a function of language-use experience and internal motivation
Note. Higher language-use experience (green line, +1SD in legend) reflects participants who had more balanced daily use of languages, who switched and mixed their languages
more often, who had lower active and passive dominance of one language over the other, and who had more multicultural experience. Lower language-use experience (red line,
�1SD in legend) reflects participants who had less balanced daily use of languages, who switched andmixed their languages less often, who had higher active and passive language
dominance, and who had lessmulticultural experience. The average language-use experience (Mean in legend) is depicted by a black line. Higher values in the x-axis indicate higher
internal motivation scores; higher values in the y-axis indicate higher neosexism (Panel A) and higher group-focused enmity (Panel B). Language-use experience refers to the PCA
scores. Internal motivation, neosexism and group-focused enmity refer to the average internal motivation, neosexism and group-focused enmity of participants, respectively.
Ribbons represent 95% confidence intervals.
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The results from the bilingualism-related PCA were replicated.
Particularly, all the variables related to language-use practices
loaded into the language-use experience component, while
language-proficiency entropy and AoA entropy loaded into the
language-learning experience component. In addition, the pattern
of results for the linear regressions did not change when multicul-
tural experience was included as a covariate compared to when it
was included as part of the language-use experience component.
More specifically, we found a significant interaction between
language-use experience and internal motivation, both for neosex-
ism (b = .12, p = .006) and group-focused enmity (b = .11, p = .014),
as well as a significant interaction between language-learning
experience and internal motivation in the case of group-focused
enmity (b = �.13, p = .004). In other words, when the individual
differences in multicultural experience were controlled for, bilin-
guals with lower levels of internal motivation and more diverse
language-use and language-learning experiences reported fewer
social biases. Interestingly, individual differences in multicultural
experience itself were unrelated to differences in the likelihood of
expressing neosexism or group-focused enmity (ps > .05; BF01 > 3).

Discussion

The purpose of the presented analyses was to examine potential
underlying factors behind the relationship between bilingualism
and the expression of explicit social bias. By analyzing the effects
of several factors related to bilingual experience, we aimed to
understand better the mechanisms that may contribute to the
likelihood of expressing explicit social biases in the bilingual
population.

To this end, we reanalyzed questionnaire data from a previous
study (Castro et al., under review) in which a group of bilinguals

completed a battery of questionnaires on language and multicul-
tural experiences, explicit bias, motivation to respond without
prejudice, and EC. Their sociodemographic characteristics were
also taken into consideration. The analysis involved two stages:
initially, we reduced the data’s multidimensionality using PCA,
specifically focusing on bilingualism-related and socio-cognitive
factors. Subsequently, we performed multiple regression analyses,
using the components derived from the PCA along with internal
and external motivation as predictors of individual differences in
explicit bias. Additionally, we conducted further analyses to separ-
ate bilingual from multicultural experience by controlling for
multicultural experience in the regressions. Taken together, these
findings offer new insights into the circumstances under which
bilingualism may relate to different tendencies in the expression of
explicit bias.

Relationships between the measures of bilingual experience

The results from the bilingualism-related PCA showed evidence for
two components: language-use experience and language-learning
experience. Bilinguals with higher scores in the language-use
experience component reported more balanced use of languages,
they switched and mixed languages more often, and they had less
passive and active language dominance and more multicultural
experiences. Considering multicultural experience as part of the
language-use experience component highlighted the existent inter-
connections between using multiple languages and experiencing a
variety of cultures, thus supporting previous claims regarding the
importance of taking culture into consideration in studies of bilin-
gualism (Grosjean, 2015; Marian & Hayakawa, 2021). Regarding
language-learning experience, bilinguals with higher scores
reported more comparable levels of proficiency and similar AoA
across languages.

Figure 3. Predicted neosexism (Panel A) and group-focused enmity (Panel B) as a function of language-learning experience and internal motivation
Note. Lower language-learning experience (red line,�1SD) reflects participants with less balanced/more dissimilar proficiency and AoA across languages. Higher language-learning
experience (green line, +1SD in legend) reflects participants with more balanced/similar proficiency and AoA across languages. The average language-learning experience (mean in
legend) is depicted by a black line. Language-learning experience refers to the PCA scores. Internal motivation, neosexism and group-focused enmity refer to the average internal
motivation, neosexism and group-focused enmity of participants, respectively. Higher values in the x-axis indicate higher internal motivation scores; higher values in the y-axis
indicate higher neosexism (Panel A) and higher group-focused enmity (Panel B). Ribbons represent 95% confidence intervals.
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Bilingual experience and the expression of explicit bias

In line with previous literature (e.g., Devine et al., 2002; Ito et al.,
2015), we observed that internal motivation was related to less
explicit bias, whereas external motivation was related to more
explicit bias. Although language-use experience and language-
learning experience were not directly related to explicit bias, the
significant interactions with internal motivation indicated the
existence of a relationship between bilingual experiences and expli-
cit bias that was connected to participants’ internal motivation.

Specifically, at lower levels of internal motivation, bilinguals
with higher language-use experience scores, that is, those who
had more balanced use of languages, switched/mixed languages
more often, had less active and passive language dominance, and
had more multicultural experiences, expressed fewer biases. In
addition, bilinguals with lower language-learning experience
scores, that is, those who had more diverse proficiency and AoA
across languages also expressed fewer biases. On the other hand,
bilinguals who had high internal motivation expressed fewer biases,
regardless of their bilingual experiences. The interaction between
language-use experience and internalmotivationwas significant for
neosexism and group-focused enmity, whereas the interaction
between language-learning experience and internal motivation
reached significance in the case of group-focused enmity. None-
theless, the pattern of results for language-learning experience as
predictor of neosexism followed the results for group-focused
enmity. Finally, reports from the analyses including multicultural
experience as a covariate in the models instead of as part of the
bilingualism-related PCA suggested that the relationship between
bilingual experiences and social biases could not be attributed to
individual differences in multicultural experience.

Overall, the present findings suggest that having contact with
different languages throughout life is related to less explicit bias,
and this connection is observed in those who have low internal
motivation. One interesting aspect of these results relates to the
role of language-learning experiences. As shown above, individ-
uals with higher language-learning experience acquired their
languages closer in time and obtained a more similar degree of
proficiency across all languages, whereas individuals with lower
language-learning experience scores acquired their languages at
different points in life and to less similar degrees of proficiency.
Our results suggest that a reduced expression of social bias is not
necessarily connected with growing up with more than one lan-
guage but with the experience of learning more languages
throughout one’s life. While further research is necessary to
understand the origin of this association, individuals with more
diverse language-learning experience may also have a stronger
interest in connecting with people from diverse linguistic back-
grounds. This interest in sociocultural diversity may contribute to
a more flexible perception of other groups, which could, in turn,
be relevant for the expression of less explicit bias. These findings
indicate that the relationship between language-learning experi-
ence and social biases is complex and multidimensional and may
be influenced by multiple factors related to language, culture,
social identity, and motivation.

Although we observed relationships between bilingual experi-
ences and internal motivation, there were no significant inter-
actions between bilingual experiences and external motivation. In
general, external motivation (vs. internal) is a weaker predictor of
explicit bias (e.g., Devine et al., 2002; Plant & Devine, 1998). In line
with this, the effect sizes of internal motivation were substantially
larger (neosexism: ηp

2 = .28; group-focused enmity: ηp
2 = .26)

compared to those of external motivation (neosexism: ηp
2 = .02;

group-focused enmity: ηp
2 = .05). Therefore, although external

motivation was related to differences in explicit bias, the effect
may not have been strong enough to show interactive effects.

Limitations and future directions

The analyses reported in this manuscript provide evidence of the
relationships between bilingual experiences and the expression of
explicit biases among adult bilinguals. However, our approach had
some limitations that should be taken into account in future
research.

First, this study is correlational, meaning that no causal rela-
tionships can be drawn from the analyzed data. In other words,
while we can observe a relationship between specific bilingual
experiences and the expression of social biases, we cannot defini-
tively conclude that one impacts the other. Second, although
participants’ linguistic and sociodemographic characteristics were
heterogeneous (see Table 1), more than 40% of participants were
born in the same country (i.e., United Kingdom) and more
than 55% declared their ethnicity as “White/Caucasian” or
“Caucasian”. Therefore, caution should be applied when general-
izing these results to other communities. Future studies could
address this issue by testing a balanced sample in terms of, for
example, country of origin or ethnicity. However, special atten-
tion should be devoted to the content of the biases evaluated, as
some biases are culture dependent (e.g., race, religion; Fiske,
2017).

Third, as this is the first study on the conjoined relationship
between bilingual experiences, self-reported EC, and social biases,
replication studies and investigations with other types of measures
are needed to verify whether the interconnections are limited to the
tools included in this study or whether they extend to other meas-
ures of EC and social biases. Although self-report measures of EC
have been suggested to be adequate for the study of individual
differences (Hedge et al., 2018) and potentially allow for the testing
of a larger number of participants, future studies should assess EC
using both self-report and experimental tools, and include meas-
ures of both explicit and implicit biases.

Fourth, while the relevance of multicultural experience was
acknowledged in this study, the analyses reported in this manu-
script were based on a single index of multicultural experience
versus seven indices of bilingual language experience. Therefore, a
more thorough investigation of the relationship between bilin-
gualism and multiculturalism, as well as of the relevance of
multicultural experiences in social biases is needed. For instance,
although our results suggest that the relationship between bilin-
gual experiences and the expression of social biases seems be
driven by language experiences and not by multicultural experi-
ences, the relevance of multiculturalism for social biases may be
more salient in other populations where it is present at the societal
level, or when multicultural experience is operationalized using a
variety of tools. In those cases, the role of multiculturalism in
social biases could be larger than the role of purely language-use
characteristics. Hence, we acknowledge that the relationships
between bilingualism, multiculturalism, and social biases require
future testing.

Despite the limitations described above, the results reported
indicate that some aspects of the bilingual experience are con-
nected to differences in the expression of explicit bias. The exten-
sive body of research on individual differences and social biases
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has carefully examined the importance of motivational and cog-
nitive aspects (e.g., Amodio et al., 2008; Amodio & Swencionis,
2018; Devine et al., 2002; Ito et al., 2015), while some studies have
also evaluated the role of multiculturalism (e.g., Sparkman et al.,
2016; Tadmor et al., 2012, 2018). Yet, research on the intercon-
nections between individual differences in bilingual experience
and social biases is just starting to emerge (Mepham&Martinovic,
2018). Considering the global presence of bilingualism3, studies
on social biases should not overlook the potential connections
between different bilingual experiences and the expression of
social biases. Our findings highlight the importance of evaluating
interindividual and intraindividual bilingual variability, thus
opening the door to potential new lines of research on bilingual
heterogeneity and social cognition.

Concluding remarks

This study shows important interconnections between bilingual
experiences and the expression of social biases in adult bilinguals. In
addition, it provides first evidence on the modulating role of motiv-
ation to respond without prejudice. Specifically, bilingual experiences
related to more diverse language-use experiences and language-
learning experiences were associated with less explicit bias among
participants with lower internal motivation to respond without preju-
dice. In addition, the reported results suggest that the relationship
between bilingual experience and social biases is not explained by the
multicultural experiences of bilinguals. Although our investigation
was exploratory and more research is needed, the results reported in
this manuscript have several implications for studies on the relation-
ship between bilingualism in social cognition: (1) the importance of
considering individual differences in bilingual experience in the study
of social biases, (2) the critical role of motivational aspects in the
interrelations between bilingual experiences and social biases and
(3) the need to take into account the multicultural experiences of
participants in bilingualism studies and assess their potential role.
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